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Welcome and Introduction
Welcome

This course provides an introduction to key legislation that places duties upon Anglia Ruskin University staff to make reasonable adjustments to be inclusive when supporting students in their learning and as members of our community. 

The course is designed to help you be familiar with and understand the implications of this legislation and Anglia Ruskin policy for your work and practice. 
Whatever our role in the University, issues about inclusion and diversity touch all of us. In this course we focus primarily on issues relating to the student experience and student learning. All staff who come into contact with students during their time at Anglia Ruskin will have an impact on the student experience of being in this community. 

‘Inclusion and Diversity’ is an online course with an introductory and concluding face-to-face workshop. As the course examines issues of inclusion and diversity, you will be asked to focus on your role, your practice and how issues raised should or could relate to you. Those who teach or otherwise support learning will be looking at approaches to supporting learning (pedagogy). Some approaches are more inclusive and tolerant of diversity than others. Participants with other roles will be asked to think about how issues of inclusion and diversity relate to their practice.

We are currently seeking SEDA recognition for this course. Requirements for SEDA recognition are built into the course.
The SEDA PDF Award in Responding to Change in Higher Education 

This course is designed to meet the standards of the Staff and Educational Development Association (SEDA) (http://www.seda.ac.uk/) Professional Development Framework (PDF). SEDA is a long established national body whose awards are widely recognised and valued. 

Within the Professional Development Framework (PDF) there are a number of named awards. Inclusion and Diversity: Implications for Practice falls within the aims, core and specialist learning outcomes for Responding to Change in Higher Education (PDF) (http://www.seda.ac.uk/pdf/index.htm). 

On successful completion of the course you will be awarded the SEDA ‘Responding to Change in Higher Education’ (PDF) (subject to institutional validation). 

This award has been established to accommodate professional development of all staff through engagement with the various themes and/or agendas affecting change in higher education. Responding to change could include engagement with issues of internationalisation, globalisation, diversity, employability, the impact of communications and learning technologies or the changing nature of higher education in the UK and abroad. The specialist learning outcomes for this award are generic to enable individual institutions to develop programmes to meet specific development needs to enhance the student experience.

The aim and learning outcomes of this award are: 

Aims

The aim of these types of programmes is to raise awareness and to encourage engagement with and discussion of the rationales or drivers underpinning the theme or agenda under consideration. It is anticipated that individuals will examine the impact of change on the student experience and undertake developmental activities to effect change appropriate to their work practice.

Audience

Since the themes or agendas driving change influence all areas of practice in higher education, this named award is open to any member of staff. Potential course participants include: lecturers, tutors, academics, librarians, student counsellors, web-developers, learning technologists, staff in catering, accommodations, and estates. Indeed, the course is open to all members of the University. 

To include this range of colleagues we refer to ‘work’ and ‘work and practice’. We hope that the term ‘work and practice’ recognises the diversity of roles that colleagues have across the University. 

Values

Award recipients will have shown how their work is informed by the SEDA-PDF Values: 

1
An understanding of how people learn 

2
Scholarship, professionalism and ethical practice 

3
Working in and developing learning communities 

4
Working effectively with diversity and promoting inclusivity 

5
Continuing reflection on their professional practice 

6
Developing people and processes
Further guidance on the SEDA-PDF Values can be found at: http://www.seda.ac.uk/pdf/11 SEDA PDF-Values.htm 
Core Development Outcomes

Those successfully undertaking and completing a SEDA-PDF-recognised programme will be able to:
1
Identify their own professional development goals, directions or priorities 

2
Plan for their initial and/or continuing professional development 

3
Undertake appropriate development activities 

4
Review their development and their practice, and the relations between them

Specialist Outcomes

Additionally, within their organisational and strategic contexts, award recipients will be able to: 

5
Identify the drivers underpinning the element of change being
considered and explore the impact on the student experience

6
Consider how they and their institution should respond to change in
order to contribute to an enhanced student experience

7
Reflect on how they are implementing and developing their practice in
light of the needs and challenges arising from change

8
Evaluate their effectiveness and contribution to the student experience within the context of this change

The change we are considering in this course is that associated with Inclusion and Diversity. 

The Award

To gain the award candidates develop a portfolio, which they present to demonstrate they have met the learning outcomes and shown how their work is informed by the SEDA-PDF values. Participants will work through two face-to-face workshops and activities in our virtual learning environment, in small groups, under the guidance of an established team of staff and educational developers acting as Facilitators. The award is designed around the concept of a work-based portfolio. The SEDA-PDF approach is supportive, enabling participants to define and meet their own development needs within the framework of SEDA’s Values and the named award’s outcomes. 
How Will I Successfully Complete This Course?

You need to satisfy the Core Development and Specialist Outcomes, with reference to the SEDA Values. These are contained in the following components, which form the portfolio:

1) A narrative of your role and duties. (500 words) 

2) Identification of changes that inclusion and diversity mean for your practice. (500 words) 

3) An investigation or case-study of your practice. This includes your ideas for future review and development. (3000 words or equivalent)

4) A reflection on your learning using the SEDA Values. (1000 words or equivalent)

The course consists of 150 hours of directed and self-directed studies and activities. In order to achieve the SEDA award, you will need to successfully undertake a number of activities equivalent to 5000 words. 

The table below will help to give you an overview of the online delivery structure and link with the assessment components. Note: V stands for SEDA Values, CDO: Core Development Outcome and SO: Specialist Outcomes.

	Week
	Content and Objectives
	Assessment Component
	SEDA Outcomes

(V, CDO and SO)

	
	
	
	

	1
	Introduction to Inclusion and Diversity, the course and the award. 

An introductory face-to-face workshop introduces issues of inclusion and diversity and explains and discusses the requirements of the course. 

An online induction prepares you for using moodle, the virtual learning environment (VLE) we use. 
	500-word narrative on role and duties. 
	CDO 1

	2
	Setting the scene. 

Shifts in thinking about inclusion and diversity are examined. 
	
	CDO 1

SO 5 

SO 6 

V 1 V 4-6 

	3
	Legislation and University policy are examined. 

New duties created by law and University policy are identified. These are related to your role. 
	500-word assignment 
	SO 5

SO 6 

V 1 V 4-6 

	4 

5
	Examining and developing your practice. 

Over the next three weeks you engage in investigating your practice. Write that investigation up as a case study. This includes a review of the changes you make and plans for future personal development. 


	Case study which includes a plan for reviewing changes introduced and identifies resources, courses or other needs to achieve future development. (A needs analysis and an action plan.) 

3000 words or equivalent 

	See 6


	6
	Completion of case study. 
	As above 

	CDO 1

CDO 2

CDO 3

CDO 4 

SO 7

SO 8


	7
	Reflection on SEDA Values. 

SEDA Values are re-visited and related to the practice of individuals. 
	
	See 9


	8
	SEDA Values continued. 

A reflective commentary is developed on how SEDA Values inform your work.
	
	See 9



	9
	SEDA Values continued. 

A reflective commentary on how SEDA Values inform your work is completed. 
	1000 or equivalent-word scholarly commentary
	V 1 V 2-3 

V 4-6 

CDO 4 

	10 
	Reflections on learning and practice. 

Course participants share their learning within the group. 

Course evaluation. 
	
	CDO 4 

CDO 1 

V 3 


Course Calendar
Allow between 5 and 10 hours weekly for activities and exercises. Indications for Word Limits are provided in the online task descriptions to manage participants’ expectations and workload. Text equivalence (eg podcasts, video etc) can be negotiated with a course facilitator.
	Week
	Content/Activity
	Satisfactory Completion 

	1. 

17th Oct


	Introduction to Inclusion and Diversity.
	Attendance and engagement in workshop, 

Signing learning agreement, 

500-word role-narrative and 

Online induction. 

	2. 

20-24th Oct
	Setting the Scene 
	Complete assignment to satisfactory level. 

	3. 

27-31st Oct
	Examining relevant University documents 
	Complete assignment to satisfactory level. (500 words) 

	4. 

3-7th Nov
	Examining and developing your practice 
	Start case study

	5. 

10-14th Nov
	Examining and developing your practice 
	Continue case study

	6. 

17-21st Nov
	Examining and developing your practice 
	Complete case study to satisfactory level. (3000 words or equivalent) 

	7. 

24-28th Nov
	Reflection on SEDA Values 
	Start reflection on Values

	8. 

1-5th Dec
	Reflections on learning and practice 
	Continue reflective commentary

	9.

8-11th Dec
	Write final reflection on SEDA Values


	Successful completion of reflective commentary. (1000 words or equivalent)

	10.

15th Dec
	Final face-to-face workshop 

(Chelmsford MAB 115)
	Attendance at final workshop with reflections to share.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	


	

	
	
	

	
	
	


Note: For more detail on satisfactory completion see the Successful Completion guide of the Inclusion and Diversity Course Activities.
The Practicalities
How to Study This Course 
A key characteristic of this course is its focus upon work and practice. To demonstrate understanding of sector and Anglia Ruskin University requirements in the area of inclusion and diversity, you will be asked to think about how these relate to your work. You will also be asked to share your thoughts and reflections with other course participants. 
The conditions (or context) in which you work and practise influence what you can do and the kind of decisions you make. This course supports you in identifying and examining what you do and why, with the intention of developing other options, strategies and ways of thinking. With a focus on inclusion and diversity, the course will:
· raise awareness of issues for your work and practice, 

· promote dialogue and debate, 

· offer guidelines and prompts to support your thinking about practical problems and 

· encourage you to identify possible responses to them. 

This is an inquiry-based approach to learning that is well established and can be traced back to Dewey (Dewey, 1997) and Stenhouse (Stenhouse, 1995). In the context of this course the idea of a ‘community of inquiry’ is relevant. Within schooling, a community of inquiry has been described as: 

‘A classroom (in which) students listen to one another with respect, build on one another’s ideas, challenge one another to supply reasons for otherwise unsupported opinions, assist each other in drawing inferences from what has been said, and seek to identify one another’s assumptions.’ (Lipman, 2003, p. 20) (Our emphasis) 

We believe that this sort of approach is well suited to a topic that requires some thinking about values, our society’s, Anglia Ruskin’s and our own. 

In producing resources to support your learning we have drawn upon some Higher Education Academy (HEA) research undertaken by INSPIRE within Anglia Ruskin. One of the products of this research is the TeachInclusive website, which stores and provides links to useful information and resources. We use the TeachInclusive website on this course. Those of you who teach or otherwise support learning may find the website useful beyond this course, as much of the advice on ‘Equality Proofing’ is applicable to good practice in teaching or otherwise supporting learning in general. 

We have also drawn on experiences of colleagues from within Anglia Ruskin who have shared their lived experiences as people with diverse needs. Their stories portray the human face of issues of inclusion and diversity. Their digital stories will be used during this course, with their consent. 

However, to really make the course work, you the participant must actively engage in it and with it. We need you to contribute in workshops and in online fora. To help you understand what that involves, we have constructed a learning agreement, which we invite you to negotiate with us and sign (see Appendix One). We have also provided guidelines to help you understand how to participate in online discussions and how to establish a course community (see Appendix Two). In thinking about what might count as evidence about your work or practice we have made some suggestions in Appendix Three. 

What Is a Portfolio?  

The term portfolio has different meanings, depending on the context and use. In our case it refers to a collection of material that consists of:

· Evidence

· Case studies 

· An action plan for development 

· A commentary on how SEDA Values inform your work
What Are Case Studies?  


Like the term portfolio, case studies can mean many different things. For us, they mean accounts of your work or practice that highlight an issue around inclusion and diversity that you reflect upon, using evidence. The case studies are associated with that part of the portfolio where you demonstrate the Specialist Outcomes. The award is work-based and so the portfolio will draw upon and link to your day-to-day work activities. Evidence must be relevant and add value. 

How Will I Work towards Completion? 

This is a face-to-face and online course. We encourage you to engage in the activities offered and construct the portfolio. Early on, we encourage you to view yourself as being part of a learning community, in which discussion about and sharing 
each other’s thoughts, ideas and experiences are a core part of how you learn. Participation is therefore central towards successful completion of the course. 

What Additional Resources Will I Need/Be Provided With? 
We have endeavoured to make the online provision as self-contained as possible. There are some additional resources associated with particular activities. These are found in the ‘Additional Resources’ section of the online part of the course. Some activities ask that you follow web links to particular resources and read the relevant material. There are also opportunities for you to find your own ‘resources’ through searching the web. 

How Big Is the Portfolio? 
In total it requires a maximum of 5000 words or equivalent (podcasts, videoclips and images can also be used). However, this is more a reflection of how much work you put into the course and not how many words you write! You are likely to contribute more in an engaging discussion than could be captured in a rigid word measure and contributions vary in the amount of time it takes you to produce them. 

What’s Next? Achievement and the Associate Fellowship of SEDA?
Successful completion of this course leads to the SEDA-PDF award in Inclusion and Diversity: Implications for Practice and thereby makes you eligible to become Associate Fellowships holders, ‘which will involve becoming an associate or individual member of SEDA, and joining the annual continuing professional development process for the Fellowships scheme”

For more details please see the SEDA Fellowship and Associate Fellowship (http://www.seda.ac.uk/fellowship/fellowships.htm).
What Resources Does the Course Provide?

The course is delivered through two face-to-face workshops and online in a virtual learning environment. The online learning community that you will build with other participants is an essential part of the learning process. The resource base includes:

· Yourself

· Other participants

· The Facilitators

· The face-to-face activities in weeks 1-10. 

· Essential reading and online resources

· Your shared reflections and experiences

· The virtual learning environment 

· The course guide 
How Many Hours a Week Do I Need?

As the course is relatively short, you will find that there will be periods of intense activity (weeks 4-6). You should anticipate needing to allocate between 5 and 10 hours a week on average or as otherwise agreed in your learning agreement.
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Appendices

Appendix 1: Learning Agreement

Rationale

Tutors and learners alike need to be aware of what is expected of them in any programme of study. This is particularly important for courses where:

· there is a significant element of self-directed or open learning

· the success of the course depends on the active participation of learners

· the use of technology is a potential source of additional challenge

· the learning community contains a wide range of experiences and expertise. 

This course fulfils these conditions, and a learning agreement is likely to be helpful. 

Expectation of Participants
1. Participants are expected to check the module website at least once a week for administrative notices.

2. Participants are encouraged from the beginning of the module to adopt sound time management strategies and are strongly advised to devise a study/participation framework, which will schedule allotted time periods of sufficient duration to adequately accommodate both study and online collaborative activities.
NB: We would recommend the allocation of between 5-10 hours a week.
Participants are expected to fully engage in their respective discussion group tasks by:
· ensuring any preparatory work has been completed beforehand

· endeavouring to access the module website discussion forum at least every two days

· endeavoring to submit at least one contribution per week or as requested in course activities

· endeavoring to respond to at least one contributor each week.

NB: All contributions should be of a high quality, designed to encourage discussion, relevant to the particular group task and in keeping with the philosophy of the module’s intended learning outcomes. 

3. Participants are expected to contact the tutor-team as soon as possible if they are unable to participate in any online discussion and to use the café discussion area to inform their peers accordingly.

NB: All peer reviews will be made in a positive and constructive manner in keeping with the shared values and beliefs of the community.
Expectations of Tutors
A member of the tutor team will make contact with each participant during the Induction Phase of the course, either in the introductory workshop, via email or in the discussion forum, as appropriate.

Tutors will aim to respond to messages sent by participants within two working days.

During the activity phases, a member of the tutor team will be monitoring the online environment on a regular basis and will respond as necessary.

Tutors will, where appropriate, structure the online activities and set timeframes for their completion to help students manage their time effectively.

Tutors will be most ‘visible’ at the start of the course, where their aim is to help participants to become comfortable in the online discussion space by modelling appropriate behaviour by, for example:
· ensuring active participation, 

· guiding discussion in line with the goals of the activity, 

· challenging and linking ideas, 

· generally valuing contributions and

· summarising key points.

As the group develops its own communication and dialogue, tutors will remain in the background as a source of support to participants who are expected to take joint responsibility for maintaining the momentum of their respective discussion groups.

------------------------------------------------------------------------------------------------

Agreement declaration

I 
………………………………………………………………. 

agree to adhere to the terms of the module Learning Agreement as outlined in the Inclusion and Diversity: Implications for Practice course. 
Date:

Signed:
Appendix 2: Participation in Discussion Groups 
Engagement with the course is crucial if you are to benefit from it. As most of the course interaction will take place online, it is important that you feel comfortable and secure in that learning environment. Mastering the technology may be the first hurdle to overcome. Once you are happily accessing the online environment, feeling safe and at ease to make contributions will be important. To facilitate this we are suggesting some ground rules and netiquette. Netiquette are the generally accepted customs and behaviours for communicating in online environments. 

1. Be aware that this is not a face-to-face environment. What is missing is the visual and auditory cues such as the tone of voice, body language and a shared physical context. So, begin by assuming that as you read a posting you may be missing an intention. In particular, do not rush to conclusions that a posting is meant to be offensive. 

2. Like any group or community, mutual understanding and cohesion takes time. Taking part in early online conversations is critical. This is the most difficult time to contribute, so responding quickly and considerately is important. 

3. It is your tutors and other course participants who are offering postings to the group. Treat them with respect and courtesy. 

4. Capitals imply that you are SHOUTING. Don’t! 

5. Use underscores and asterisk for emphasising words: e.g. _note this word_ and *read carefully this is important *. 

6. Check your spelling. 

7. Rudeness, inappropriate language, insults and harassment will not be tolerated.

8. Flaming: Don’t do it. Flaming is a term used to describe exchanges that become abusive, the Internet equivalent of a shouting match. If you read a posting to which you have a strong reaction, take a step back. Do not respond immediately and think carefully before responding. 

9. Always re-read your posting before you send and think about how it might be received. 

(This list has been adapted from SEDA advice offered in their Leading Educational Change Course Handbook.) 

If you want to look into appropriate online behaviour more deeply, a detailed guide ‘Netiquette by Virginia Shea’ can be found at: http://www.albion.com/netiquette/book/ [Last accessed on 15 July 2008) 

Establishing a Sense of Community 

The introductory workshop provides a starting point for getting to know each other, discussing the aims of the course and how we will work together to achieve those aims. 

Our ground rules contribute to the process of building safety into the group. The purpose is to facilitate your contributing to discussions. Your discussion contributions cannot be over-estimated. We learn in conversations that encourage us to say what we mean and clarify that through questions and dialogue. Your postings and other contributions are essential to the learning in the course. Regular, relevant contributions are the key to building a sense of group-with-purpose. Contributions can be informal and variable in length. However, in some activities you will be asked to write a paragraph with guidelines for the maximum amount of words. We ask that you do this promptly and reply to one or more course participants’ contribution. 

Some Advice on Posting Suggested Paragraphs in Activities 
Prepare your paragraph on your computer before posting. Check for spelling and grammar. Keep this as a record of your work. (This will help reduce the likelihood of losing your work in the event of an interruption to your Internet connection or power supply.) Copy and paste the posting into a forum. 

The following are useful links to more information about communicating in online environments: 

Have a look at: 
The Core Rules of Netiquette, as well as The Complete Online Edition, Chapter 6 Netiquette for Discussion Groups in the Netiquette Home Page, Albion.com, http://www.albion.com/netiquette/
Master the Basics: Netiquette (2008), Learn the Net (www.learnthenet.com), Michael Lerner Productions, http://www.learnthenet.com/english/html/09netiqt.htm
Netiquette (2008), IRM Florida Atlantic University. This gives a good overview of the etiquette of online communication, as well as providing helpful tips for writing effective responses to e-mails. This site also includes a reference to an emoticon or ‘smiley’ dictionary to help you put some emotion into your text, plus an acronym dictionary for commonly used terms (and others that are not so common), http://www.fau.edu/irm/about/netiquette.php 

Appendix 3: A Note about Examining and Reflecting on Your Practice 

A key feature of the course is the emphasis that it places upon your thinking about the implications of inclusive practice for your work and practice. This involves examining and reflecting upon what you do. 

What Would an Examination of Your Practice Involve? 
Examining your practice involves investigating it. In this short course there is not sufficient time to undertake a detailed study of your practice. However, there is evidence and feedback that you can gather in a practical way that may inform an examination of your practice. Below is a short list of types of evidence you might choose to use: 

· Your work materials, such as lesson plans, showing how they have been designed or adapted to enhance an aspect of inclusion and diversity

· Correspondence with colleagues through e-mail, in the course conferences, written feedback from others

· Documentation that illustrates or addresses aspects of your work/practice or working context, for example, minutes of meetings

· Feedback from colleagues or students that identify your practice or demonstrate issues

· Faculty or unit reports

· Extracts from your journal – if you keep one

· Your reflections upon your evaluation of your work or practice

· Your reflections stimulated by this course
· You may have other ideas about what might be used as evidence. Please do share these with one of the facilitators and the group. 

We have endeavoured to make the online provision as self-contained as possible. 

Stella Cottrell gives a good overview of what is involved in a critical thinking process:

‘Critical thinking is a complex process of deliberation which involves a wide range of skills and attitudes. 
It includes:

· identifying other people’s positions, arguments and conclusions;

· evaluating the evidence for alternative points of view;

· weighing up opposing arguments and evidence fairly;

· being able to read between the lines, seeing behind surfaces, and identifying false or unfair assumptions;

· recognising techniques used to make certain positions more appealing than others, such as false logic and persuasive devices;

· reflecting on issues in a structured way, bringing logic and insights to bear;

· drawing conclusions about whether arguments are valid and justifiable, based on good evidence and sensible assumptions;

· presenting a point of view in a structured, clear, well reasoned way that convinces others.’ 
 (Cottrell, 2005, p. 2)
Appendix 4: Mapping Your Experiences to SEDA Values
Map different SEDA values to your reflection on different activities in the course using this template. 
Send it to your tutor for feedback, advice and guidance.

	SEDA Values 
	What activities have I done? 
	What evidence do I have? 
	What is missing? What do I need to generate? 
	Challenges/

barriers to completing each outcome 
	What do I need to put in place to deliver each outcome? 

	1. An understanding of how people learn ethical practice.  
	
	
	
	
	

	2. Scholarship, professionalism and ethical practice. 
	
	
	
	
	

	3. Working in and developing learning communities. 
	
	
	
	
	

	4. Working effectively with diversity and promoting inclusion 
	
	
	
	
	

	5. Developing people and processes.
	
	
	
	
	


Appendix 5: Development Plan Template
Use the template below to create your development plan. Consider using SMART Objectives:
· Specific and Stretching

· Measurable

· Achievable and agreed

· Relevant and realistic

· Timed and trackable

	No
	Target/Goal

What do you want to do?
	Measurable Outcome

How do you know you’ve succeeded?
	Resources required

What do you need to do this?
	Action required by whom

Who needs to do something to make this happen?
	Target date and priority 

When should it be completed?
	Action monitored by

Who will make sure this happens?
	Date action completed

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	























� Qquoted from http://www.seda.ac.uk/fellowship/fellowships.htm


� Cottrell, Stella., (2005,) Critical Thinking Skills. Developing Effective Analysis and Argument. Basingstoke, Hampshire and New York: Palgrave Macmillan.
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