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Equality Proofing the Curriculum (EPC) - end of project report

Overview

In April 2007 the Higher Education Academy (HEA) extended a call to all higher education institutions (HEIs) in the UK to submit proposals for developing and embedding inclusive policy and practice in their institutions (HEA, 2007). Inspire submitted a project proposal that was accepted along with the proposal of 9 other HEIs, out of the 27 who applied.

The programme co-ordinated by the HEA, brought the 10 HEI’s together at a series of workshops, to share practice and learn how to embed inclusive policy and practice in our own institutions with the aim of ensuring a whole institution approach. Anglia Ruskin’s project brought together a multi-disciplinary team who researched, developed and embeded the EPC programme in our institution. 

This work explicitly brought together the widening participation agenda with disability equality agenda. The 10 institutions participated in a series of seminars and the work starting from September 2007, which culminated in a dissemination event in September 2008.

Rationale

The Equality proofing the curriculum project built on the work Inspire had been doing to improve the learning experience of students at Anglia Ruskin University.  Research from the Mind the Gap projects indicated the need for accessible web information and initiated the first version of Inspire’s TeachInclusive website .

Although later research confirmed (Warnes, M., 2008, unpublished report) that around two thirds of staff regularly review their curriculum for issues of inclusion, findings from a disabled student survey (Lilly, J., Warnes, M., 2007) indicated that:

62% (n 57) students had personally encountered problems with teaching and learning situations that were specifically related to their needs as a disabled learner.

50% (n 28) said this was due to failure to supply lecture notes/ other materials in advance.  

A few dyslexic students found that some staff were 'suspicious’ that the condition did not exist or is not as limiting as put forward.

Inspire also identified that the 15-30 credit modules redesigned during 2005-6 still presented barriers to some learners, and that staff had difficulty addressing this. The EPC proposal therefore outlined a plan to research and develop methods to engage and address the needs of our staff to make their curriculum accessible.
The cross disciplinary team brought together staff from across the university along with a student representative  (Appendix A)  to “Audit, co-ordinate and develop inclusive teaching practice within the University” (Lilly, J. 2007) through;

1) Establishing the training needs for academic staff

2) Delivering dedicated training and staff development

3) Developing management processes to support staff in developing an inclusive approach to teaching

4) Creating an inclusive teaching website resource.

Thereby providing academic staff with support to embed inclusive practices in their teaching and to raise the profile of inclusion issues across the university. The project also sought to review the induction and appraisal processes as well as developing a dedicated learning programme. Although the project aimed to remove any remaining barriers to students with disabilities, it also addressed the widening participation agenda as inclusive teaching practice also considers students’ learning styles and diversity.

Project outcomes

1) Establishing the training needs for academic staff

A staff online questionnaire was designed, grounded in Christine Talbot's (2004) work (Appendix B). The questionnaire investigated staffs’ learning, teaching and assessment practice in relation to Gender, Ethnicity, Disability, Sexual orientation, Religion or belief, Age and Culture. 

The online questionnaire collected 89 responses, of which 69 came from full time staff and 44% (39) originated from the Faculty of Health and Social Care. 

Key findings from the survey (see Appendix B) included;

60% of staff reported regularly assessing their curriculum delivery to ensure they practice inclusively, while 76% regularly assess their course materials to ensure relevance for contemporary society. The topic least reviewed in the context of inclusion was sexual orientation (47%), with disability being considered by 61% of staff ethnicity by 70% and gender issues being most addressed at 73%.

Stereotyping was considered in the context of coursework (65%), resources (60%) and learning materials by 65%.

32% of staff reported always meeting current accessibility criteria for print materials, with 45% reporting that they did this sometimes.

Staff always ensuring equality through appropriate assessment was reported by a) methods 48% b) timing 46% and c) formats 42%.

66% of staff reported regularly seeking feedback from students on their curriculum delivery. 65% also did this for the resources they use and 67% for the materials they use.

70% of staff knew how to respond if they observed offensive or inappropriate language or behaviour across all inclusion categories.

50% of staff also reported regularly ensuring their practice is inclusive of students with undeclared disabilities.

Inclusion resources were not commonly used by colleagues. Only a third of respondents were aware of Anglia Ruskin’s guidance on equality proofing the curriculum, whilst the best known of the externally named websites was the “Inclusive Assessment in Higher Education:  a Resource for Change” (Waterman and West, 2006) which was familiar to 18% of respondents. The South West Academic Network for Disability Support, originators of the seminal SENDA Compliance in Higher Education document was familiar to only 7% of respondents. 

85% of respondents stated that they wanted to learn more. Their favoured methods were a) “an online resource page I can access as I choose” 87%, b) face to face sessions 78%, c) an online course they could “dip in and out of” 52% and d) an accredited SEDA module 33%.

22 respondents contributed tips, resources and guidance at the end of the questionnaire while 66% offered to participate in further research.

2) Delivering dedicated training and staff development

The questionnaire indicated that although there is a reasonable awareness of Inclusion issues amongst academic colleagues, there is genuine interest in having easy access to key information and resources. For this reason the TeachInclusive website was redesigned as described in section 4. 

The feedback also indicated that Anglia Ruskin’s Diversity in the Workplace - an E-learning Course provided by Marshall ACM - is a useful resource.

The feedback also confirmed the development and accreditation of the Inclusion and Diversity: Implications for practice SEDA course. This ten week online course is anchored between two face to face events and is designed to be suited to all student facing staff, including those in the various service centres. The Inclusion and Diversity course introduces the relevant legislation and literature, and supports staff to implement a small investigation on inclusion and diversity issues in their work context.

3) Developing management processes to support staff in developing an inclusive approach to teaching

We believe that in order to be effective, organisational development through staff training must be underpinned by robust management processes and performance requirements.

Agreement was therefore secured to review Expectations of an Anglia Ruskin Academic (ref) with the intention of including specific mention of inclusive learning and teaching.

Performance management criteria for academic staff were reviewed to establish how a commitment to meeting the needs of students with a range of learning needs might be demonstrated within individual job roles.  The Guidance Notes to a revised staff appraisal scheme – launched in April 2009 – now refer to ‘development of inclusive teaching practice’ as a possible objective against which performance can be tracked.  
Further, we refined our academic administration / quality assurance processes concerned with module and pathway validation. This now includes questions on how an inclusive learning environment will be provided through module / pathway design, delivery and assessment.

Also, the Head of Modular Programmes worked with the the Student Retention Strategy and developed workshops that explicitly address issues of student diversity and inclusion. An IMPACT acronym was developed to highlight key areas of practice as follows:

Inclusion:
          o "Inclusive practice benefits everyone

Materials:
          o "Provide your documents electronically”

Planning:
          o "Anticipate undisclosed and unseen disabilities”

Assessment:
          o "Provide effective and legible feedback"

Communication:
          o "Use the Anglia online systems”

          o "Remember the needs of lip readers"

The Classroom:

          o "Establish clear ground rules"

4) Creating an inclusive teaching website resource.

The initial iteration of the TeachInclusive website was completed during 2007. The Equality proofing the curriculum initiative provided a catalyst to investigate the effectiveness of the website. Usability feedback from colleagues indicated that the website should be quick to navigate with key information easily accessible. 

The developers took great care to ensure that the website is fully accessible and W3C compliant. Text is readable by a screen reader and all the embedded videos include subtitling, a transcript and mp3 audio file. Details regarding the TeachInclusive development were disseminated at the Second International conference on ICT and accessibility in Tunisia in June 2009 (Fowler, D, Stacey, T 2009).

The topics for the new website emerged from a document developed at an Anglia Ruskin Equality and Diversity forum 2004 entitled Inclusive Practice: from concept to reality called “Twelve things every academic needs to know” (Anglia Ruskin, 2004). These were organised into a quick overview section called Getting Started, a section providing more depth and detail called Going Further and a comprehensive list of links called More resources. The website is linked to a site specific Google search-engine to facilitate quick retrieval of key information.

Each topic has at least one and in some cases 3 videos of staff outlining issues and effective practice as well as specific resource links.

Getting Started

This section has been designed for colleagues new to the university. The IMPACT acronym links to 6 key areas outline above, with each topic providing a subtitled short overview video, a transcript and sound file of the video, as well as links to further key internal and external resources.

Figure 1: the Inclusion sub-page [image: image2.wmf]
Going Further

The Going Further section of the website was designed, as the name implies, for staff who already had a good grounding in inclusive practice and with an interest to extend their knowledge further. Again categorised via the IMPACT framework, these videos are a little longer and the topics are as follows:

Inclusion:

          o The Social model of disability

          o Determining a disabled student’s learning support needs

          o People learn in different ways

Materials:

          o Our transcription service

          o Using Technological aids

Planning:

          o Where to find Equality and diversity information

          o Planning events to be inclusive to people's needs and requirements

Assessment:

          o Design inclusive assessment

Communication:

          o Getting to know our support services

          o Extend inclusion beyond the classroom

The Classroom:

          o Questioning stereotypes and assumptions

          o Using positive language

More Resources

Finally, as the name implies, the More Resources page provides quick access to a number of key resources, grouped under Legislation, University policy, Guidelines, Research and Inclusive organisations. The heading Building TeachInclusive provides information regarding the open source, accessible design of the website.

Figure 2: The More Resources index page

[image: image3.wmf]
Future developments

Now that the TeachInclusive website has been implemented, a project plan is being developed to keep it up to date and vibrant.  Marketing plans are progressing along with an Impact evaluation plan. 

Inspire is developing a range of reusable learning objects (videos linked with exercises) one of which will assist staff in developing Accessible documents.

The SEDA Inclusive Practice course will be offered ongoingly.

Our university has been reinvigorating and developing the role of the personal tutor, staff development workshops for which will run later this year.

References

Anglia Ruskin University (2004) Twelve things every academic needs to know, available from http://web.anglia.ac.uk/equalops/guidance.phtml 

Fowler, D., Stacey, T., (2009) TeachInclusive: building an inclusive resource available at http://www.icta.rnu.tn/index.php?picta=16
HEA (2007a) Developing and Embedding Inclusive Policy and Practice http://www.heacademy.ac.uk/ourwork/learning/disability/inclusion 

Lilly, J. (2007) Equality proofing the curriculum, project proposal. Available from http://www.inspire.anglia.ac.uk/page.php?11 

Lilly, J., Warnes, M., (2007) Disability Equality Scheme - Research Report available from http://www.inspire.anglia.ac.uk/download.php?view.28  

Marchal, F (2007) Equality proofing the curriculum, available at http://web.anglia.ac.uk/curriculum/EqualityProofing1530Curriculum2007.doc
South West Academic Network for Disability Support (2002) SENDA Compliance in Higher Education, available from http://www.plymouth.ac.uk/pages/view.asp?page=3243 

Talbot, C. (2004) Equality, Diversity and Inclusivity: Curriculum Matters, SEDA (ISBN 1:902435-28-1)

Teachinclusive (2009) http://web.anglia.ac.uk/inclusive_practice/ 
Waterfield, J. and West, B. (2006) Inclusive Assessment in Higher Education:  a Resource for Change, University of Plymouth, available from http://plymouth.ac.uk/disability 
Appendix A- Project Team Members

The project involved the co-ordination of the expertise of a number of staff from different University services. Core team members were:

Dr Jaki Lilly -- Research and Projects Lead, INSPIRE -- Project Director

Faith Marchal -- HR Consultant – Diversity -- Project team

Leonie Ramondt -- Senior Lecturer, Learning & Teaching Development -- Project Manager

Marian Redding -- Head of Modular Programmes -- Project team

Tom Stacey -- Senior Consultant, Blended Learning Technologies -- Project team

Other key team members were

Dave Fowler- Web developer, Inspire Cambridge

Penny Baldwin- Student services- Chelmsford campus.

Carol Everett -- Senior Consultant, Blended Learning Technologies -- Project team

Kate Wicklow -- Student Union Academic Affairs Officer -- Project team

Professors Lesley Dobree and Helen Valentine sponsored the project.

Appendix B- Staff questionnaire

Equality Proofing the Curriculum Project 

1. Please fill in your details. Be assured that your details will be kept 
confidential. If you wish to remain anonymous simply write NA in the Name field. 

Please note, this question requires an answer or you won't be able to submit your answers. 
Name 

Faculty 

Department 

Subject specialism(s) 

Campus 

2. Are you employed fulltime, part time, hourly

3. I understand inclusive practice in my teaching context to mean: 

4. I assess the methods of my delivery of the curriculum, to ensure I practice inclusively: 

Regularly Sometimes I would if I knew how 

5. I assess the relevance of course materials to the issues of contemporary society: 





Regularly Sometimes I would if I knew how 

6. I review curriculum issues relating to the areas below, as appropriate to my subject area: 





Regularly Sometimes I would if I knew how 

Gender 

Ethnicity 

Disability 

Sexual 
orientation 

Religion or belief 

Age 

Culture 

Specifically, I would like to know more and/or tell you about: 

7. I consider how people and places are represented and whether or not they are inappropriately stereotyped, in terms of: 





 Regularly Sometimes I would if I knew how 

Coursework 

Resources 

Learning 
materials 

Specifically, I would like to know more and/or tell you about: 

8. The materials I provide my students in both print and web format meet current accessibility standards for disabled students: 





 Always Sometimes I would if I knew how Not applicable 

Print 

Web
Audio 

Video 

Specifically, I would like to know more and/or tell you about: 

9. For the students I teach, I take equality issues into account when considering the most appropriate assessment: 
 



Always Sometimes I would if I knew how 

Methods 

Timing 

Formats 

Specifically, I would like to know more and/or tell you about: 

10. In terms of inclusive practice, I actively seek feedback from my students on the appropriateness of my curriculum: 




 Regularly Sometimes I would if I knew how 

Delivery 

Resources 

Materials 

Specifically, I would like to know more and/or tell you about: 

11. I know what to do if I observe offensive or inappropriate language or 
behaviour in respect of a person's or group's: 
 



Always Sometimes I would if I knew how 

Gender 

Ethnicity 

Nationality 

Disability 

Sexual 
orientation 

Religion or belief 

Age 

Culture 

Specifically, I would like to know more and/or tell you about: 

12. As far as possible, I ensure that my practice is inclusive enough to take account of students who have not declared any disability or learning difficulty: 

Always Sometimes I would if I knew how 

Specifically I'd like to know more and/or tell you about: 

13. I am familiar with the following resources: 

 







Yes No 

Our University guidance on Equality Proofing the Curriculum 

Our Diversity in the Workplace online learning module
INSPIRE's TeachInclusive website 

The South West Academic Network for Disability Support 

Inclusive Assessment in HE: A Resource for Change 

The OU's 'Make your teaching inclusive' website 

The Leeds University Anti-Racist Toolkit 

The SCIPS database (Strategies for Creating Inclusive Programmes of Study) 

If Yes above, how useful was it? Also, can you suggest other useful resources? 

14. I am interested in learning more 

Yes  No 

If yes, my preferred mode of learning is: 













Yes No 

Face to face  staff development sessions 

An online module I can dip in and out of 

An online resource page I can access as I choose 

A SEDA accredited staff development module 

A mentor 

A support or Special Interest group 

Buzz groups to share what we know 

Other (please specify) 

15. With regard to inclusive practice, I have the following additional tips, 
resources, guidance I would be willing to share with colleagues: 
PAGE  
3

